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Overview
Part 1. Assessment and Evaluation

What does it mean?
What are the kinds of 

assessment?
What are they used for?

Part 2. How do teachers assess and 
evaluate at Maple Grove?

Part 3. The Administrator’s Role?



Our Activating Prior Knowledge

• What is your understanding of 
assessment?

• What is your understanding of 
evaluation?

• Who is interested in knowing this 
information – why do we need it?



Assessment and evaluation seem to be 
used interchangeably.

Evaluation seem to carry a connotation of 
judgement, whereas assessment seems 

to suggest the collection of data or 
information



Classification of Assessment

Based on how the assessment information 
is used

• Summative assessment
• Formative assessment
• Self assessment



In each of  BC’s IRP’s.



3 types of Assessment



Other Ways of Classifying 
Assessment

• Standardized tests: these include the 
WISC, the TOWL, Foundation Skills 
Assessment, behavioural assessments, 
Woodcock Test of Basic Skills, Brigance, 
Peabody Picture Recognition, +++

• Teacher developed tests or assessment 
methods



• KWL 

• What do you know?
• What do you wonder?
• What have you learned?



Teachers use assessment to:
•Provide parents and students 

with on-going feedback
•Plan further  instructional and 

learning activities
•Set subsequent learning goals

•Identify students who may need 
intervention





A significant shift



• What kinds of assessment data can you 
think of that a teacher might use?



Teachers Assessment Methods
Rubrics

Criteria referenced evaluation
Quizzes and Tests

Portfolio
Anecdotal observation

Marks on class work and homework
Evaluation of notebooks

Projects – possibly using multiple intelligences
Self- evaluation

Standardised Tests – e.g. DRA
School Wide Write

Conferencing and Interviews
Performance Standards
Student work/products

Surveys



According to recent research teachers’ professional 
judgement in summative evaluation  is more reliable and 
more valid than external tests.

This is true if these judgements are based on criteria.
Often teachers meet to review and establish criteria.
Teachers also use documents such as Performance 

Standards, rubrics that are part of the IRPs etc. to help 
them establish criteria



Rubrics

• What is a rubric?



Student-Friendly Performance Rubric for Reflection 
on Math Problem Solving

Not Yet Meets Minimally Fully Meets Exceeds

Understanding the 
problem

I did not understand the 
problem

I understood some of the 
problem

I understood the problem I understood the problem right 
away

Figuring out the 
strategy

I asked for help.
I wanted to use some 
manipulatives but I didn’t 
know what to choose

I guessed the operation I 
needed to use and I guessed 
which manipulatives would 
help

I chose an operation to use. I 
used manipulatives when I 
needed to.

I chose a strategy to use

Doing it I did it with help from the 
teacher.
I did it with help from a friend.

I tried the operation I thought 
would work.

I solved the problem correctly I solved the problem and I 
checked the solution. I also 
solved the problem in a 
different way.

Explain it I didn’t know how to explain 
it.

I explained some of what I did. 
I tried to use pictures, charts, 
numbers and words.

I explained what I did using 
pictures, charts, numbers and 
words. I could help someone 
else.

I explained what I did using 
pictures, charts, numbers and 
words. I could teach someone 
else.

Extend it I can write a problem like this 
one for others to do.
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Is it all up to the Farmer/Teacher?



Administration Role

• To supervise instruction. One way to do 
this is to read report cards and talk to the 
teachers about them.



Reading Report Cards

• Record marks for each on some chosen 
subject areas e.g. reading, oral language, 
math, social responsibility. Notice 
improvement or otherwise

• Check with teacher about students who 
may be doing really well (may need some 
enrichment), students who are not doing 
well, (may need additional support), 
students who are not working very hard



Other Information

• Check that ESL students are receiving 
support as are Ministry Designated 
students etc.



Discussion with Teacher

• This is based on the following form.



PART 1

Mark/
Subject

Not Yet 
Meeting/F

Minimally 
Meeting/

C-

Meeting/
C/C+

Fully 
Meeting/B

Exceeding/
A

Language 
Arts

6 1 13 4 3

Reading 5 12 6 2 0

Oral 
Language

7 5 9 5 1

Social 
responsibili
ty

12 10 1
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Part 2
Names of students who obtain “G” in all but 1 work habits. 
_________________________________________________________________________________

______________________________________________________________________________
______________________________________________________________________________
___________________________________________________

Names of Students who receive 5 “A” Grades or more (for the year)
_________________________________________________________________________________

_______________________________________________________________

Names of students with challenges in ______________
_________________________________________________________________________________

_______________________________________________________________
________________________________________________________________________
________________________________________________________________________
Comments:
_________________________________________________________________________________

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________________________________



Why this Feedback Form

• This form is meant as information for the 
teacher. 

• It can be a foundation for discussion with the 
teacher about how their class is doing, how their 
assessment practices compare with other 
teachers.

• Giving information about their class performance 
and individual performances, may help teachers 
evaluate their own practice or feel good about 
how things are going.



Why do we need Evidence

• We as educators, are bombarded by 
different ideas and opinions about what is 
“best practice”. We cannot do all of it and 
teachers choose what suits them, what 
suits their class based on evidence of 
what works for them and for this kind of 
student. 

• Teachers keep on and on and on and on 
evaluating their own practice.



Role of Principal

• To try to support teachers in evaluating 
their own practice and in seeking new and 
better ways to teach.



Some Questions

• Why an honour role?
• What do teachers think?
• How does it fit with the Montessori 

Philosophy?



"According to McTighe, reporting documents should 
distinguish between the following factors: 

• achievement - performance relative to identified learning 
outcomes based on collected evidence and judged 
against established criteria 

• progress - degree of growth toward mastery of the 
learning outcomes, based on a performance continuum 

• work habits - includes effort, completion of assignments, 
behaviour and attendance" 



Is Montessori Opposed to Competition?

Montessori is not opposed to competition; Dr. Montessori simply observed that competition 
is an ineffective tool to motivate children to learn and to work hard in school. 

Traditionally, schools challenge students to compete with one another for grades, class 
rankings, and special awards. For example, in many schools tests are graded on a curve 
and are measured against the performance of their classmates rather than considered for 

their individual progress.

In Montessori schools, students learn to collaborate with each other rather than mindlessly 
compete. Students discover their own innate abilities and develop a strong sense of 

independence, self-confidence, and self-discipline. In an atmosphere in which children learn 
at their own pace and compete only against themselves, they learn not to be afraid of 

making mistakes. They quickly find that few things in life come easily, and they can try again 
without fear of embarrassment. Dr. Montessori argued that for an education to touch 

children’s hearts and minds profoundly, students must be learning because they are curious 
and interested, not simply to earn the highest grade in the class. 

Montessori children compete with each other every day, both in class and on the 
playground. Dr. Montessori, herself an extraordinary student and a very high achiever, was 
never opposed to competition on principle. Her objection was to using competition to create 

an artificial motivation to get students to achieve. 

Montessori schools allow competition to evolve naturally among children, without adult 
interference unless the children begin to show poor sportsmanship. The key is the child’s 

voluntary decision to compete rather than having it imposed on him by the school.


